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Telling the story

Timeline

Purpose  To tell a story of changes over time, significant events of the past or the chronology of steps in a current or planned activity.

Step 1   Define the topic and timeframe for the analysis, and create a timeline on the floor or on a 

flip chart with the “starting point” at one end and the most distant reference for the 

timeframe at the other end. Add one or two milestones in-between that can stand as 

additional reference points on the timeline, if needed.

Step 2  Invite participants to think of a key moment relevant to the topic (a change, historical 

event or a step in a current or planned activity), and write (or draw) it on its own card. 

Add closely related facts to the back of the card or on a flip chart, such as the date, the 

positive and negative aspects associated with the key moment, the key parties involved, 

what they did, etc. Place the card on the timeline.

Step 3 Repeat Step 2 to identify and describe other key moments. Record each one on its own 

card and place it in the appropriate place on the timeline. 

Step 4 Continue until the group has reviewed all the key changes, historical events or steps relevant to the topic and arranged them in 

chronological order on the timeline. To simplify the story, place minor moments in the timeline under the cards for the major moments 

located at a similar moment along the timeline. If the key moments refer to changes or significant events of the past, you can move the 

cards for positive changes or events to one side of the timeline and the negative ones to the other side.

Step 5 Review the result by looking for trends or patterns in the story. Identify actions relevant to the situation today based on lessons of the past.

8. Meets and plans expedition with local outfitter and tourism officer

9. Visits old Nemaska, goes shopping

10. Goes fishing, sees wildlife with local guide

11. Shops for local crafts and souvenirs

12. Visits the Hydro-Québec dams

13. Drives back home...

1. Visits the COTA and community web sites

2. Calls the tourism officer by phone

3. Drives to Nemaska, refills at the NDC gas station

4. Sees posters (welcome, fishing) along the road

5. Enters the community and goes to the restaurant

6. Checks in at the Nemaska lodge

7. Looks for information, goes to Band Office 

STEPS IN A TYPICAL TOUR: NEMASKA, THE LAND OF PLENTIFUL FISH
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COMBINE Timeline with Nominal identification. Draw or write on separate cards the key people or groups involved in each change, historical 

event or step. On the back of each card, record information about each stakeholder involved, such as how they contributed to the 

event, change or step, how they are affected by it, and the gains or losses incurred in each case. 

  Timeline with Force Field. Another option is to create columns on one side of the timeline for each major factor that contributed to 

a particular change or event. Create columns on the other side for major factors that counteracted or limited the impact a particular 

change or event. Show the weight or intensity of each factor by varying their height of the column. 

ADAPT Before-and-After Table. Instead of a timeline, create a ‘before-and-after’ table with 5 columns that describe the domains of change 

(Column 1), what used to be (Column 2) and the present situation (Column 3) for each change area, how important these changes are 

(Column 4), and then the causes or reasons (Column 5) behind each change. In the last row, describe the overall difference between 

the past situation and the present.

Domains 
of change

Before 
(20 years ago)

Now Importance   
(from 1 to 3)

Causes

 Jobs

Environment

Family

Overall

Telling the story

Timeline
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Telling the story

Previous Responses

Purpose  To assess the ways that key stakeholders have managed core problems in the past. 

Step 1  Define the core problem and create a drawing or identify an object to represent it. Then identify the key stakeholders involved (see 

Nominal identification).

Step 2  For each key stakeholder identify how they have responded to the core problem in the past. Write each previous response on its own 

card, using a short sentence or key words that are concrete and clear to everyone. If the stakeholder responded to the core problem in 

different ways at different times, write the same stakeholder on two or more cards and record a different response on each card.

Step 3   Create a table (see example). In Column 1, insert the previous responses of each key stakeholder, ranked from the most powerful 

stakeholder to the least powerful stakeholder. 

Step 4   Assess whether each 

stakeholder response involved 

local customs, legal-

administrative measures, or 

other strategies such as 

Alternative Dispute 

Resolution (usually involving 

negotiation, mediation or 

arbitration). Record your 

assessment in Column A. 

Step 5  Rate the extent to which each 

stakeholder has generally emphasized the importance of getting the task done (“Task oriented responses”). Use a scale 

of low, medium or high. 

Step 6   Rate the extent to which each stakeholder has generally emphasized the importance of meeting the expectations of other 

stakeholders (“People oriented responses”). Use a scale of low, medium or high. 

Step 7  Locate each stakeholder in the diagram that combines the two kinds of responses (task-oriented on the horizontal axis, people-oriented 

on the vertical axis) established in Steps 5 and 6. The diagram (below) helps determine whether the main stakeholder strategies have 

been characterized by Force, Concession, Accommodation, Negotiation, or Consensus. Record the results in Column B.

Responses

By stakeholder

A
Type of response

Customary, legal-
administrative or 

alternative

B
Overall strategy

Force, concession, 
accommodation, 

negotiation, consensus

C 
Effects

Positive

D
Effects

Negative
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Step 8  Discuss the positive and negative 

effects of each stakeholder strategy. 

Record the results in Column C and D.

Step 9  Discuss ways to reinforce responses 

and strategies of the past that had 

positive effects and to break from 

those that had negative effects.  

Source Graph adapted from Michael 

Warner, Daniel Johnston, with 

Norman McLeod, Alex 

Grzybowski, and Richard Roberts 

with Joan Gregus, Tools and 

Training, Natural Resources 

Cluster Secretariat, Business 

Partners for Development, Module 

5, Consensus Building (p. 12). See 

also Stephen Worchel and William 

G. Austin (eds.), Psychology of 

Intergroup Relations, Nelson-Hall, 

Chicago, 1986, p. 76.

Telling the story

Previous Responses

Low                             Task oriented responses                     High

People 
oriented  
responses

Accommodation (smoothing)

Disagreements are smoothed over or 

ignored so that surface harmony 

is maintained.

Consensus (problem solving)

Different points of view are evaluated 

against the facts. People’s reservations and 

doubts are examined and worked through.

Concession (withdrawal)

Neutrality is maintained at all 

costs. By withdrawing, no one has 

to deal with situations that would 

create more problems.

Force (suppression)

Authority and obedience are used to 

suppress problems. Win/lose struggles 

prevail, and the highest common boss 

or a third-party makes final decisions.

Negotiation (splitting the difference)

Compromise, bargaining, and middle 

ground positions are accepted so that no one 

wins or loses. This kind of cooperation leads 

to ‘workable’ rather than best solutions.

High

Low
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Purpose   To visualize and acknowledge the resources of communities.

Step 1   Define the topic and the boundaries of the community involved. Draw an outline of 

the area on the ground using chalk, on the floor using masking tape or on large 

sheets of kraft paper. Alternatively, use existing maps of the area covered with 

transparent plastic people can write or draw on. Add landmarks that can act as 

reference points.

Step 2  Invite participants to locate and mark resources relevant to the topic. Encourage the 

use of color and objects to represent resources and to add details of special interest. 

Step 3   Review the result by asking people to describe what they have included in the map. 

Add new information to the map that emerges from the discussion, and photograph 

the result. Conclude by inviting observations about the scope and importance of 

resources held by different community members and the community as a whole. 

TIP  

The mapping exercise can include individual stories about sites that bring back vivid 

memories of personal experiences. For instance, This story takes place on my trapline and 

relates to my son’s first goose kill. He was 10 years old at that time. He was very nervous 

when I called him and he came up to my pound. I asked myself, “Is he going to kill it or 

miss it? Is he going to be a true hunter?” He killed it. He did not miss it. I grabbed the 

goose and he was very proud and happy. And we had a feast to honor his first kill. I go 

every spring to the same place where he killed his first goose.

COMBINE  

Resource Mapping with Timeline. When reviewing the resource map, ask people to 

comment on major changes in the resources compared to the past and create a timeline of 

these changes. Alternatively, use a Venn diagram to map resources of the present, resources 

of the past and resources the group wants to develop in the future.Strings of different colors are used 

to identify thematic routes that 

bring together different sites. 

Telling the story

Resource Mapping
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Resource Mapping

Combine with GIS

Proposed Cree Tourism routes

James Bay Aquarium Route

Whale, bird, bear and seal watching, 

traditional camping and fishing.

Arts and Craft Routes 
Discover Eeyou Istchee through 
the Cree arts and crafts trail, 
Eeyou Mamatauw’t’stawin.
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Purpose To understand the causes and the effects of a problem.

Step 1  Define the core problem and place a card 

with key words, a drawing or an object 

representing the core problem in the 

middle of the workspace. This corresponds 
to the trunk of the problem tree. 

Step 2 Ask "Why has this problem occurred?" 

Identify 4 or 5 causes directly responsible 

for the core problem. Focus on causes that 

can be observed directly. These are the 

first-level causes (or thickest roots) of the 

core problem. Describe each first-level 

cause on its own card using a drawing or a 
few key words, and add details as needed 

to the back of the card or on a flip chart. 

Place all the cards that show first-level 

causes in a row below the trunk showing 

the core problem. 

Step 3 For each first-level cause, ask participants 

"Why has this occurred?" The reasons are 

the second-level causes directly 
responsible for each first-level cause. Write 

(or draw) each second-level cause on its 

own card using a few key words, and add 

details as needed to the back of the card or 

on a flip chart. Place the new cards in a row 

below the corresponding first-level causes.

Step 4 Use the same method (Step 3) to determine the causes directly responsible for each second-level cause. Place these 
third-level causes in a row below the corresponding second-level causes. Connect the first, second and third level 

causes with lines representing the thickest surface roots and the finer deeper roots of the core problem.

Lack of basic 
services

High health 
costs

Ill health

No space to grow vegetables 
& keep livestock

Migration and 
bonded labour

Landowners don’t allow 
construction of a school

Children don’t 
attend school

Up to 4 families live 
in some houses

Landowners don’t allow 
building of new homes

Children start working at an 
early age for contractors

No privacy

People depend on 
wage labor

Lack of sustainable 
livelihoods

Effects

Causes

Siddesharwadi does not 
have legal title to land

People are not 
concerned

Lack of 
awareness

People don’t know 
their legal rights

Landowners afraid they’ll have to give 
more land if village recognized

Government isn’t 
taking any action

People haven’t 
demanded legal title

People afraid of 
landowners

People are not 
organized

People don’t attend 
village Gram Sabha

Land owned by 
3 individuals

Government doesn’t provide adequate 
compensation for expropriated land

Government officials 
favor landowners

Government doesn’t provide adequate 
compensation for expropriated land

Getting to the root of a problem

Problem Tree
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Step 5  Go through the same steps (Steps 2 to 4) to determine the 

first-level, second-level, and third-level effects or 

implications (branches and fruit) of the core problem. Ask 

participants “What is the result or consequence of this 

problem (or this effect)?” Write each effect on its own card, 

and place the new cards in layered rows above the core 

problem. When noting an effect, avoid using words that 

emphasize the lack of a particular solution to the problem; 

describe instead the consequences of what is lacking.

Step 6 Review the result and look for causes and/or effects that 

fit into both the roots and the branches of the problem 

tree. These may point to loops or ‘vicious circles’ that 

reinforce each other through direct or indirect 

connections to the various levels of causes and effects. 

Step 7 Identify the most important, the most pressing, or the 

least difficult causes to handle. These may be priorities 

for action. Identify the effects that are most troubling to 

the people involved in the exercise. These may help to 

motivate and focus attention on the core problem and its 

causes. Keep in mind that effects of a core problem may 

include actions people are already taking in response to 

the situation, whether successful or not.

TIPS  When identifying the causes and effects, do not write the cause and its effect(s) together on the same card or create cards that 

describe the same cause using different words or sentences. Other metaphors such as parents and ancestors (for the roots) and 

children and grandchildren (for the branches and fruit) may help identify the various levels of the Problem Tree.

  To convert a Problem Tree into a Tree of Means and Ends, see Ideal Scenario. This involves restating the core problem as though it 

had already been resolved. The problem is converted into a positive scenario, the causes into means to achieve it, and the effects 

into ends that are realized when the positive scenario is in place.

A stage for 
cultural events

Basic services 
in the village

Unity in the 
hamlet

Improved 
health

People grow vegetables 
& keep livestock

Stable 
livelihoods

School in the 
village

Children 
educated

Privacy and 
security

Each family has 
its own house

Children get 
good jobs

Sense of 
awareness

A better       
life

Various job 
options

Siddesharwadi 
is a village

People are serious 
about the problem

Enhanced 
awareness

People know their 
legal rights

Landowners agree to give or 
sell the land to the hamlet

Government 
supports hamlet

Land titles 
claimed

People unafraid of 
landowners

People are 
organized

People attend village 
Gram Sabha

Ends

Means

Getting to the root of a problem

Problem Tree
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Purpose To identify the issues underlying the core problem and find out if these issues are mostly about gaps or conflicts in power, 

interests (gains and losses), moral values, or information and communication. 

Step 1  Define the core problem and create a drawing or identify an object to represent it. Then identify the main causes of the core 

problem. Free List and Pile Sort or Timeline may help identify these causes. Write each cause on its own card, using a short sentence 

or key words that are concrete and clear to everyone. 

Step 2 On each card that describes a different cause, write the kind of issue 

it represents: is the issue one of power, interests (gains and losses), 

moral values, or information and ways of communicating (see 

definitions, below)? Discuss and clarify the kinds of issues, using 

local examples and terms. Create a label or identify an object to 

represent each issue. If the cause raises more than one issue (such as 

power and interests), write the same cause on two or more cards and 

record a different kind of issue on each card.

Step 3 Create a Gaps and Conflicts table. Place labels for the four kinds of 

issues in the first column. Place Gaps, Conflicts, and Ranking labels 

in the top row. 

Step 4 Take each cause of the core problem and decide whether it involves a 

gap that needs to be filled or a conflict that needs to be resolved 

(see definitions, below). Record and explain each assessment on the 

back of the corresponding card or on a flip chart. Place the cards in 

the corresponding cells of the table.

Step 5 Use the last column to rank the combined weight of row issues according to the number and importance of the cards that appear in 

each row. Use a ranking scale of 1 for the greatest combined weight to 4 for the least combined weight. 

Step 6 Review the result of the analysis. Consider whether the issues with the greatest combined weight are mostly about gaps that need to 

be filled or conflicts that need to be resolved. Discuss priorities for action. Keep in mind that the act of filling a gap (such as getting 

information on land ownership) can sometimes lead to a conflict between parties. 

Gaps and Conflicts
Getting to the root of a problem
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POWER is your ability to achieve what you 

want by influencing others and using 

resources you control. These resources 

include economic wealth, political authority 

(an office, position or role recognized by an 

institution or by local customs), the ability to 

use force or the threat of force, as well as 

information (including knowledge and skills) 

and the means to communicate. 

INTERESTS are the gains and losses that you 

will experience based on the results of 

ongoing or proposed actions. Gains and 

losses affect the resources you control such 

as economic wealth, political authority, 

prestige, the ability to use force, 

information, means to communicate, 

legitimacy, or social ties. 

VALUES are beliefs, judgments, norms or principles about what is important, or the 

degree to which something is viewed as morally right or wrong. 

INFORMATION is what you know “for a fact” and believe to be true. 

COMMUNICATION is how you exchange information and make your views known to others.

A GAP involves a lack of power or control over resources; the absence of incentive or 

interest (gains or losses); a failure to appreciate the moral worth or value of something; 

a shortage of information and effective means of communication.

A CONFLICT is a struggle over how decisions are made and who makes them; how 

gains and losses are distributed; the values that people believe in; the information that 

is given out and the ways that people communicate.

GAPS AND CONFLICTS TABLE

Issues Gaps Conflicts Rank

Power Those who want to privatize 

communal lands are not 

organized.

Ranchers occupy communal lands 

and control municipal politics.

1

Interests

(gains and 

losses)

This is not important for the 

federal government and 

makes no difference to them.

The landless will gain, the 

ranchers will lose.

2

Moral values Opposite values are used to justify 

communal    and individual property 

systems. 

4

Information and 

communication

We don’t know what the legal 

procedures are.

Municipal authorities refuse to let 

people speak when the village meets.

3

Gaps and Conflicts
Getting to the root of a problem
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Purpose To understand the factors that contribute to a problem, a situation or a project and those that counteract it.

Step 1 Define the topic and place a card with key words, a drawing or an 

object representing the topic inside a long horizontal bar created 

on the floor or on a large sheet of paper.

Step 2 Identify the factors that contribute to the problem, situation or 

project. Free List and Pile Sort may help identify these factors. 

Create labels to represent each factor and place them above the 

horizontal bar. These are the driving factors. Write descriptions of 

the factors on the back of the labels or on a flip chart. 

Step 3 Identify the factors that counteract the problem or play 

against the situation or project. Create labels to 

represent the factors and place them below the 

horizontal bar. Write descriptions of these counteracting 

factors on the back of the labels or on a flip chart.

Step 4 Rate each factor using scores from 1 (weak) to 5 (strong). 

To be more precise, identify indicators that define the 

meaning of each number on the scale. Record the 

reasons participants provide for each score. Create 

columns for each factor and show the score by varying 

the height of the columns.

Step 5 Use green dots to identify the factors that people have 

some control over; increase the size of the dot when people 

have greater control over the factor. Use red dots for those 

over which people have little or no control. Use numbers 

from 1 (short term) to 3 (long term) to indicate how long it 

would take to act on a factor. 

Step 6 Discuss ways to achieve key objectives by strengthening or reducing the factors at play. Consider 

starting with the factors that people have some control over or can be addressed in the short term. 

 

Getting to the root of a problem
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COMBINE  

Force Field with S.W.O.T. Analysis

Identify the factors in the Force Field that are existing 

strengths (S) and those that are external opportunities (O). 

Identify as well the factors that are existing weaknesses (W) 

and external threats (T).  You can use a color code to 

distinguish these four kinds of factors. 

Lis
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5 STRENGTHS / OPPORTUNITIES

WEAKNESSES / THREATS

Getting to the root of a problem
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Force Field with Timeline

Convert the horizontal bar into a chronology 

of key changes or events in the history of the 

problem, situation or project. Then, rate each 

as either a driving or a counteracting change 

or event using a scale of 1 to 5. Create 

columns for each change or event and show 

the score by varying the height of the 

columns. 
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Purpose To acknowledge efforts and practices to handle an existing problem and at the same time explore individual and collective 

attitudes and behavior that maintain the problem, that are difficult to comprehend and that draw little attention. 

 Group members may know what they must do to handle a key problem and recognize at the same time that they are not taking action 

for reasons that remain obscure and little discussed. These tacit reasons may be of three types: 

the benefits incurred from maintaining the problem;

the principles or values that, in some situations, may justify behavior that maintains the problem;

attitudes towards aspects of the problem that seem unpredictable or inevitable.

Step 1 Define the core problem briefly (e.g., obesity). Create a 

diagram with a column to the left, a top row to the 

right and three columns below the row. Write the 

problem identified in Step 1 above the diagram.

Step 2 Examine what each group member and the group as a 

whole actually do to address or reduce the problem at 

hand (e.g., "School education..."). Draw or write the key 

words representing each individual and group effort 

to address the problem on its own card. Place the cards 

in the column to the left entitled Efforts (see example). 

Discuss how real the problem is despite individual and 

collective efforts to address it and what group members 

feel when the problem is evoked.

Step 3 Identify what each participant and the group as a whole 

can possibly do to make sure that the problem is 

maintained or reinforced (e.g., "Eat fast food..."). Draw 

or write the key words representing each response on 

its own card. Place the cards in the top row entitled 

Sabotage (see example). 

Analyze This
Getting to the root of a problem
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Step 4  Discuss what you would stand to gain individually or collectively from doing everything to maintain or reinforce the 

problem at hand (e.g., "It saves time..."). Draw or write the key words representing each benefit on its own card. 

Place the cards in the column to the right entitled Benefits. 

 Advanced version : to assess the relative importance of each benefit, identify the benefits you would be willing to 

sacrifice in order to secure those that matter the most to you individually or collectively. For a more in-depth 

discussion, explore why these benefits matter in the first place and the basic need(s) they express.

Step 5 Identify the attitudes or behavior that maintain or reinforce the problem at hand and that are justified in some situations, 

based on some principles or values you hold individually or collectively (e.g., "Enjoying life is important..."). Draw or write 

the key words representing each value or principle on its own card. Place the cards in the middle column entitled Values.   

 You can identify these values indirectly, by asking why each benefit in maintaining the problem matters in the first place 

(e.g., "Saving time allows us to be more productive at work...") or by exploring why these benefits do not matter to some 

people (e.g., "Those who dedicate a lot of time to proper eating don't know how to enjoy life...").

 Advanced version : to assess the relative importance of each value, identify the values that you would be willing to 

sacrifice in order to secure those that matter the most to you individually or collectively. For a more in-depth 

discussion, explore why these values matter in the first place and the fundamental value(s) they express. Discuss the 

limits of each value and tensions between them (e.g.,"It is important to work hard but you have to enjoy life..."). Unlike rules 

and norms that leave little room for interpretation, values call for the exercise of judgment in context and a nuanced 

expression of goals and means to achieve balance between them. (See Lessons and Values and also Values, Interests, Positions).

Step 6 Discuss the extent to which there would still be a problem even if all measures were taken to address it (e.g., "Obesity is 

hereditary..."). Discuss how each participant or the group reacts to those aspects of the problem that are inevitable or unpredictable 

(e.g., "We don't talk about it..."). Draw or write the key words expressing each aspect of the problem that is inevitable or 

unpredictable and the individual or group reaction to it on its own card. Place the cards in the column entitled Attitudes.  

Step 7 Discuss individual or group measures that could be introduced or reinforced in order to better handle the problem at 

hand (e.g., "Health food labeling..."). Draw or write the key words expressing each measure on its own card. Add the 

cards to those already placed in the column entitled Efforts. Discuss whether these measures contradict or 

reinforce the benefits, the values and the attitudes discussed in previous steps.   

Step 8  Discuss the overall analysis, the method used, and the findings.

Analyze This
Getting to the root of a problem
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Purpose To assess the level of credit for change in 

a domain that results from a specific 
intervention (action, project, program) and 

implications for future action.

  In a judicial process responsibility for an 
outcome is established through the exercise of 
legal reasoning and judgment. Similar reasoning 
may serve to assess the level of credit for 
change in a domain that results from a specific 
intervention (action, project, program). 
Judgment and recommendations follow from 
several considerations, including the scope of 
the intervention and change observed in the 
domain, the role of other intervening factors 
and actors, obstacles to overcome, how 
methodical and deliberate the intervention was, 
what would have happened had the intervention 
not taken place, and the reliability of evidence 
used to answer these questions. The following 
steps address each of these in order, 
converging around a final judgment on the level 
of credit.

Step 1 Describe the intervention (action, project, 

program), main objectives (fixed or adjusted 
over time), timeframe and the implementing 

partners. Be specific, keeping in mind that credit for broader 
interventions over longer periods of time involving many actors 

and intervening factors is more difficult to determine. 

Step 2 Discuss relevant change observed in the domain. Based on the 
available evidence, indicate whether there has been major, 

moderate, small or no progress or whether the situation has gotten 

worse. Record your response on the vertical line in the center of the 
diagram (see example). Justify your response and indicate your sources of evidence. If change is unknown, describe a more specific 

intervention and objectives (Step 1) or make plans to gather evidence before proceeding to the next steps.

In hockey, an assist for helping a teammate score a goal 

can be credited to one or two other players on the ice 

provided no opposing player touched the puck in 

between. While players get goals and assists, credit  

for winning the game goes to the whole team.

 INTERVENTION SCOPE 
 

      METHOD 
 

    
CHANGE 

 1 

     
DEFAULT  

 INTERVENTION, OBJECTIVES, PARTNERS 
 

      CREDIT 
 

        

      RECOMMENDATIONS (1, 3, 6) 
 

!! Major 

!! Moderate 

!! Small 

!! None 

 
!! Worse 

0 

1 

2 

3 

0 

1 

2 

3 

0 

1 

2 

3 

In the winter of 2010, federal park managers consulted 
their partners to explore strategies to better address 

tensions between park managers and winter trail users. 

As a result, the parties created Park Dialogue a year later, 
a multistakeholder forum dedicated to this task. 

Relations between park managers  

and users have moderately improved  
since then. This is confirmed by the 

lower number and intensity of  

complaints submitted in recent months. 

The joint action of Park Dialogue and other measures 
taken by management played a direct role in reducing 

tensions. The Park considers in retrospect that 

obstacles to improving relations with users  
were many. While the intervention was  

small in scale, things would have  

gotten worse had it not been for  
Park Dialogue.  

Informal discussions between 
the parties suggest that Park 

Dialogue was effective in 

achieving results and efficient in 
its use of limited resources. 

Creating the forum was a 

deliberate intervention that can 
be credited for a significant 

achievement — preventing the 

situation from getting worse 
and bringing some improvement 

in relations between park users 

and managers. 

 

Park Dialogue should be continued and the 
experience better documented. It is also worth  

replicating the process in other areas of  federal 

park activities and services  
offered to the public. 

 

  RESULTS: Significant 
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SAS
  Dialogue

Attribution or Contribution

Step 3 Discuss four questions concerning the scope of the intervention. Use a descending scale of (3) to (1) to answer each question. First, was 
the intervention the sole (3) to produce the observed change or did it play a jointly interacting (2) or a parallel (1) role together with 
other factors and interventions? Second, did the intervention contribute directly (3) to the observed change, through nearness of cause 
and effect, or did it act indirectly (2) or somewhat remotely (1), several steps removed from the final effects (see hockey example)? Third, 

what was the scale of the intervention — major (3), moderate (2) or small (1)? Four, how important were the obstacles blocking progress 
— were they major (3), moderate (2) or small, if any (1)? Use a vertical bar chart to record your responses in Step 3 of the diagram. Justify 
your responses and indicate your sources of evidence. (For a more detailed analysis of the chain of actors and factors involved in 
producing observed changes, use Timeline and Force Field combined with Stakeholder Identification.) 

Step 4  Determine the extent to which the observed change would have occurred had the intervention not taken place, keeping in mind 
answers to previous questions. This is the default scenario. Indicate whether there would have been major, moderate, small or no 
progress or whether the situation would have gotten worse. Record your response on the vertical line in the center of the diagram. 
Justify your response and indicate your sources of evidence. 

Step 5  Discuss and rate the overall result of the intervention. This is the difference between observed change and the default scenario — 
the distance between the two ratings on the vertical line in the center of the diagram (see example). Is the overall result positive or 

negative? Is it significant, modest or limited? Record your response and indicate your sources of evidence.

Step 6 Discuss four questions concerning the method of the intervention. Use a descending scale of (3) to (1) for each question. First, to what 
extent was the intervention effective in achieving the results (assessed in Step 5) through reason and credible means and steps? Second, 
to what extent did it make an efficient use of available resources (human and material)? Third, did the intervention achieve results through 
steps and adjustments that were mostly (3) or partly (2) deliberate, or were results obtained accidentally (1) — through unintended 
consequences, positive or negative? Four, how verifiable is the evidence used to answer all preceding questions. Is it generally sound (3), 
incomplete (2) or rather weak (1)? Justify each response and use a vertical bar chart to record your ratings in Step 6 of the diagram.

Step 7 Determine the overall level of credit for change that can be attributed to the intervention, in light of answers given to previous 
questions. Use a descending scale of 3 (full attribution or credit for the overall result of the intervention) to 1 (limited contribution). 
Justify your response and use a vertical bar chart to record your rating in Step 7 of the diagram.

Step 8 Discuss the implications or recommendations that follow from the assessment. Should the objectives or partners involved in the 
intervention change (Step 1)? Should the intervention be more direct, change how it interacts with other interventions, expand or 
reduce its scale, or find new ways to overcome existing obstacles (Step 3)? Are there ways to be more effective in achieving results or 
more efficient in the use of resources? Is there room for more rigorous and agile planning in response to unexpected results? What 
evidence is needed to verify key conclusions more reliably (Step 6)?

Advanced version:  In situations involving close interaction between direct actors and their supporting partners (volunteer 
programs providing capacity building support to civil society organizations working in rural villages, for instance), answer each 
question twice, first for the direct actors and then for those who support them.
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